History Curriculum
statement

Intent:

We believe that high-quality history lessons inspire children to want to know more about the past and to think and act as historians. By linking
learning to a range of topics, children have opportunities to investigate and interpret the past, understand chronology, build an overview of Britain’s
past as well as that of the wider world, and to be able to communicate historically.

The history of our school and local area are given great importance. The cultural and social significance of events such as Remembrance Day are
commemorated by the whole school and wider community.

We develop children with the following essential characteristics to help them become historians:

- An excellent knowledge and understanding of people, events and contexts from a range of historical periods, including significant events in
Britain’s past;

- Learning about the concept of chronology, which underpins children's developing sense of period, as well as key concepts such as change and
causation.

- The ability to think critically about history and communicate ideas confidently to a range of audiences;

- The ability to support, evaluate and challenge their own and others’ views using historical evidence from a range of sources;

- The ability to think, reflect, debate, discuss and evaluate the past by formulating and refining questions and lines of enquiry;

- A respect for historical evidence and the ability to make critical use of it to support their learning;

- A desire to embrace challenging activities, including opportunities to undertake high-quality research across a range of history topics;

- A developing sense of curiosity about the past and how and why people interpret the past in different ways.

Implementation:

Teachers plan the following:

- A cycle of lessons for each subject, which carefully plans for progression and depth and a clear focus on vocabulary learning;

- A focus on historical skills of interpretation, chronology, use of sources, change and diversity as well as consequences and significance
- Challenge questions for pupils to apply their learning;

- Trips and visiting experts who will enhance the learning experience.



Impact:

Our History Curriculum is high quality, well thought out and is planned to demonstrate progression. If children are keeping up with the curriculum,
they are deemed to be making good or better progress. In addition, we measure the impact of our curriculum through the following methods:

- A reflection on standards achieved against the planned outcomes;

- A celebration of learning for each term which demonstrates progression across the school,

+ Pupil discussions about their learning;

SMSC Links

Spiritual

- Look at the history of the local area.

- Consider the impact that significant (or overlooked) historical figures.

- Consider how we mark important events from history and the people who shaped them.

- Speculate about how we mark important events in history.

- Develop a sense of curiosity and mystery about how and why events in the past happened.
- Reflect on different interpretations of the past and consider how

Moral

- Explore the results of controversial choices made in the past such as The Gunpowder Plot, the tomb of Tutankhamen. Engage in debates
exploring different perspectives.

- Consider different perspectives and showing empathy.

- Consider how historical events show us how we ought to treat one another.

- Consider and comment on moral questions and dilemmas.

Social

- Consider questions about social structure in the past, for example discussing the rights of children in the past.
- Encourage pupils to talk to parents and grandparents about the past.

- Consider social issues throughout history and discuss i.e. child labour, changes to leisure

Cultural

- Explore local history, exploring our cultural heritage.

- Investigate how culture is shaped by history, especially changes in the local area.
- Explore the ‘cultural heritage’ of our school and local area.

- Investigate historical figures who have shaped Britain.

- Develop an understanding of the key events shaping British history.

- Examine links between local, British, European and world history.



- Develop a better understanding of our multicultural society.

British Values

British values, including those of democracy, the rule of law, individual liberty and mutual respect and tolerance of those with different faiths and
beliefs are embedded in the History curriculum. Students explore issues such as democracy in their historical context and relate them to the modern
day through studying periods such as Ancient Greece. This enables the students to understand how, overtime, changes happened and to evaluate
their impact. By looking at the achievements of famous British people , students develop an awareness of how they have influenced and shaped the
country in which we live. This includes an appreciation of their work.

Teaching students to respect and value diversity is encouraged in the day to day teaching and learning through showing respect for different
viewpoints and ideas as well as in the ability to work effectively together both individually and in groups.

Our Long Term Plan and curriculum coverage can be found on our website.



South Stoke Primary School

Progression of Skills in History

Reception

Year 1 and 2

Year 3 and 4 Year 5and 6

National
curriculum
objectives

Pupils should develop an awareness of
the past, using common words and
phrases relating to the passing of time.
They should know where the people and
events they study fit within a
chronological framework and identify
similarities and differences between
ways of life in different periods. They
should use a wide vocabulary of
everyday historical terms. They should
ask and answer questions, choosing
and using parts of stories and other
sources to show that they know and
understand key features of events. They
should understand some of the ways in
which we find out about the past and
identify different ways in which it is
represented.

In planning to ensure the progression
described above through teaching about
the people, events and changes outlined
below, teachers are often introducing
pupils to historical periods that they will
study more fully at key stages 2 and 3.
Pupils should be taught about:

e changes within living memory — where
appropriate, these should be used to
reveal aspects of change in national life
e events beyond living memory that are
significant nationally or globally [for
example, the Great Fire of London, the
first aeroplane flight or events
commemorated through festivals or
anniversaries]

e the lives of significant individuals in
the past who have contributed to
national and international achievements,
some should be used to compare
aspects of life in different periods [for
example, Elizabeth | and Queen
Victoria, Christopher Columbus and Neil
Armstrong, William Caxton and Tim
Berners-Lee, Pieter Bruegel the Elder

Pupils should continue to develop a chronologically secure knowledge and

understanding of British, local and world history, establishing clear narratives within

and across the periods they study. They should note connections, contrasts and

trends over time and develop the appropriate use of historical terms. They should

regularly address and sometimes devise historically valid questions about change,

cause, similarity and difference, and significance. They should construct informed

responses that involve thoughtful selection and organisation of relevant historical

information. They should understand how our knowledge of the past is constructed

from a range of sources.

In planning to ensure the progression described above through teaching the British,

local and world history outlined below, teachers should combine overview and

depth studies to help pupils understand both the long arc of development and the

complexity of specific aspects of the content.

Pupils should be taught about:

e changes in Britain from the Stone Age to the Iron Age

e the Roman Empire and its impact on Britain

e Britain’s settlement by Anglo-Saxons and Scots

e the Viking and Anglo-Saxon struggle for the Kingdom of England to the time of
Edward the Confessor

e a local history study

e a study of an aspect or theme in British history that extends pupils’ chronological
knowledge beyond 1066

e the achievements of the earliest civilizations — an overview of where and when the
first civilizations appeared and a depth study of one of the following: Ancient
Sumer, The Indus Valley, Ancient Egypt, The Shang Dynasty of Ancient China

e Ancient Greece — a study of Greek life and achievements and their influence on
the western world

e a non-European society that provides contrasts with British history — one study
chosen from: early Islamic civilization, including a study of Baghdad c. AD 900;
Mayan civilization c. AD 900; Benin (West Africa) c. AD 900-1300




and LS Lowry, Rosa Parks and Emily
Davison, Mary Seacole and/or Florence
Nightingale and Edith Cavell]

e significant historical events, people
and places in their own locality

Chronology,
knowledge and
understanding
of history

| can make some comments about
things from the past.

E.g., features, events, people, and
themes.

| can sequence a few events or related
objects.

| can use a number of time terms, such
as; now, then, day, week, month, year,
yesterday, past, old, new.

| can describe some features, events,
people, and themes from the past with
some detail.

| can sequence a few events, objects,
themes, people, or pieces of information
on a timeline.

| can use a wider range of “time” terms
including recently, before, after, now,
later.

| can use past and present when
describing events and sometimes BCE
and CE.

When | am talking or writing

about the past, | use some detail

| understand what things were like
before and after this at local, national
and world levels.

| can make some connections with
features of other periods

| can place several historical periods,
events, objects, themes, and people on
a timeline

| can use some dates and historical
period terms

When | am talking and writing about the
past, | use good detail

| can put ideas put in context
(chronological and scale).

| can use a timeline to sequence local,
national, and international events as
well as historical periods use historical
periods as reference points

Continuity and
change (during
and between

I can identify some similarities and
differences between aspects of my life
and the life of people in the various
times in the past.

| can describe some changes in and
within historical periods and societies

| can describe and make some links
between events, situations, and
changes within and between different
periods and societies.

periods)
Diversity I can point out and describe some | can describe similarities and | can explain similarities and differences
(Within similarities and some differences differences in society, culture, and in Society, culture, and religion in past
. between the ways of life of different religion in Britain at local and national Societies Across Britain and the wider
a period) people, events, and beliefs levels and between some people, world.
beliefs, and events between different
historical eras
Cause and I can comment about why people did | can give some reasons for, and results | | can analyse and explain reasons for
consequence things, why events happened and what of, historical events, situations, and and results of historical events,
happened because of these. changes. situations, and changes.
Significance I can point out which people were | can suggest which people and causes | | can explain the significance of different
historically important. and consequences of change are more causes and consequences, and which
important are most significant
Using & | can pick out information about the past | | can use information from more than | can suggest some reasons why there | can take account of a range of
understanding from sources like pictures, objects, and one source are different accounts and information (such as the author,
f stories. | can compare different sources about a | interpretations of the past audience, and purpose of a source,
SO%I’CGS 0 person, object, event, or change I can comment on the usefulness and where and when it was created) when
eviaence

accuracy of different sources of
evidence

evaluating its accuracy and usefulness.

Understanding
historical
interpretation

| can talk about some of the different
ways that the past is recorded or
represented and name some which tell
us about the past

| can identify primary and secondary
sources of evidence and compare to
identify reliable information

| can explain evaluation of pieces of
information and particular sources.

| can recognise how and why different
arguments and interpretations of the
past have been constructed

Communicating
ideas in history

| can show ideas through talk, drawing
and emerging writing.

| can present findings about past using
speaking, writing, maths (data handling),
ICT, drama and drawing skills.

In written work, my answers are
organised well; conclusions are stated,;
reasons are given for ideas; some dates
and historical Terms are used with some
supported by some evidence

In my written work, relevant information
is selected, organised, and used to
produce structured work, making
appropriate use of dates and terms, and
well supported by evidence

Vocabulary

Before, then, next,

Year, decade, century, ancient, modern,
long ago, timeline, date
order, similar, different, important, living

BCE, BC, CE, AD, millennium,
thousands of years, over the years, over
many years, connection, contrast, trend,

As previous year groups, This source
suggests that ... impression,
consequence, cause, reliable, This




memory, grandparent, parent,
memories, detective, opinion, artefact,
old, new, Chronological order, era,
period, reign, hundreds of years ago,
about a hundred years ago, same,
different , similar, same, different,
change, important, opinion, compare,
reason,

duration, lasting, two thousand years
ago, many hundreds of years, legacy,
key events, affect, effect, impact,

| can infer that... my conclusion is that
..., suggest, impact

source does not suggest that ...




