
 

Music 
Curriculum Statement  

Intent 

 
The National Curriculum for music aims to ensure that all children:  
 perform, listen to, review and evaluate music  
 be taught to sing, create and compose music  
 understand and explore how music is created, produced and communicated  

  
Children gain a firm understanding of what music is through listening, singing, playing, evaluating, analysing, and composing across a wide variety 
of historical periods, styles, traditions, and musical genres.  
 

We are committed to developing a curiosity for the subject, as well as an understanding and acceptance of the validity and importance of all types of 
music, and an unbiased respect for the role that music may wish to be expressed in any person’s life.  
 

We are committed to ensuring children understand the value and importance of music in the wider community and are able to use their musical 
skills, knowledge, and experiences to involve themselves in music, in a variety of different contexts. 

Implementation 
 
The school uses the Kapow scheme of work. Within the KS2 class, children also receiving weekly instrument lessons from Oxfordshire County 
Music service.  
 
The music curriculum ensures children sing, listen, play, perform and evaluate. This is embedded in the classroom activities as well as the weekly 
singing assemblies, various concerts and performances and the learning of instruments. The elements of music are taught in the classroom lessons 
so that children are able to use some of the language of music to dissect it, and how it is made, played, appreciated and analysed. 

 
In the classroom children learn how to play instruments and in doing so to understand the different principles of each method of creating notes, as 
well as how to read basic music notation. They also learn how to compose, focusing on different dimensions of music, which in turn feeds their 
understanding when listening, playing, or analysing music. 



Composing or performing using body percussion and vocal sounds is also part of the curriculum, which develops the understanding of musical 
elements without the added complexity of an instrument. 

 

Impact 
 
The integral nature of music and the learner creates an enormously rich palette from which a child may access fundamental abilities such as: 
achievement, self-confidence, interaction with and awareness of others, and self-reflection. 

 
Music will also develop an understanding of culture and history, both in relation to children individually, as well as ethnicities from across the world. 

 
Children are able to enjoy music in as many ways as they choose – either as listener, creator or performer. They can dissect music and comprehend 
its parts. They can sing and feel a pulse. They have an understanding of how to further develop skills less known to me, should they ever develop 
an interest in my lives. 

 
SMCS Links 
Spiritual 

• Make links between learning in other curriculum areas, such as painting/drawing to a piece of music, using music to create dramatic pieces. 

• Consider how music makes us feel and how it can ‘move us’ deeply. 

• Explore creativity through gymnastic, dance etc. 

• Allow pupils to show my delight and curiosity in music. 

 
Moral 

• Explore how music can convey human emotions such as sadness, anger, joy etc. 

• Appreciate the self-discipline to learn a musical instrument. 

• Show respect for a whole range of music. 
 

Social 

• Explore how an orchestra or choir works together e.g. performing together and following instructions. 

• Appreciate how music is used in different ways in different settings, such as for pleasure, for worship, to relax. 
 

Cultural 

• Give all pupils an opportunity to learn a musical instrument and to take part regularly in singing. 

• Appreciate musical expressions from different times and places. 

• Encourage pupils to listen and respond to traditions from around the world. 

• Listen and respond to music which forms our cultural heritage. 

• Respect the musical heritage of different cultures. 

• Have an understanding of British Musical heritage. 
 



British Values Links 
The British values that we as a school uphold throughout our curriculum are an intrinsic part of our music curriculum and are woven throughout all 
lessons. The music curriculum encourages individuality both in terms of children’s opinions about music shared, and in the way that it enables 
children to cultivate individual tastes in music. 

One of the main aims in the delivery of the music education in our school is to ensure that the children have confidence in my right to enjoy any kind 
of music and to ensure that we encourage freedom of choice when delivering lessons. 

The children have a clear understanding of the need to respect others’ opinions, whatever our own may be, when sharing our own personal tastes 
in music. 

 
Our music curriculum enables the children to explore music in a range of faiths and cultures and the children are also invited to share my own 
experiences of this with my peers. The children are also taught about how music is used to support national events. We actively encourage the 
children to widen my understanding of music in a range of genres. 

 
When critiquing and evaluating the performances of others, the children do so in a respectful and thoughtful manner. 

 
In all lessons, the children understand that school rules must be followed and that we work in a democratic way, ensuring that all pupils have a voice. 

 
Our Long Term Plan and curriculum coverage can be found on our website. 

  



South Stoke Primary School 
Music Progression 

(Based on Kapow mixed age progression; units are taught across all year groups in key stages). 

 EYFS Year 1 Year 2 Year 3 Year 4 Year 5 Year 6 

Listening & 
responding to 

music. 

I can listen 
appropriately to 
someone leading a 
short musical phrase, 
song or rhyme. 
I can move with 
different parts of my 
body in response to 
music. 
I can have emotional 
reactions to music, 
(smiling, movement, 
body language). 
I can use artwork or 
creative play as a 
way of expressing 
feelings and respond 
to music. 

I can listen with concentration to short pieces of 
music or excerpts from longer pieces of music. 
i can engage with and respond to longer pieces 
of music. 
I can coordinate the speed of my movements to 
match the speed of the music (not the beat). 
I can begin to move in time with the beat of the 
music. 
I can begin to articulate how a piece of music 
affects me (e.g it makes me feel sleepy, it makes 
me want to dance, it makes me happy). 
I can confidently move in time with the beat of 
the music when modelled. 
I can begin to keep movements to the beat of 
different speeds of music. 
i can begin to explain why the music has a 
certain effect on me, which could be related to 
the music or a personal experience. 

I can explain my preferences for a piece of 
music using musical vocabulary. 

 

I can explain the impact music has on me and 
start to articulate the reasons for this effect 
using musical vocabulary. 

 

Analysing I can identify and 
imitate sounds from a 
variety of music. 
I can explain if music 
and sound effects 
can enhance 
storytelling. 

 

I can identify some common instruments when 
listening to music. 
I can relate sounds in music to real-world 
experiences. (e.g. it sounds like squelching 
mud). 
I can recognise simple patterns and repetition in 
rhythm. (e.g. where a pattern of beats is 
repeated). 
I can recognise simple patterns and repetition in 
pitch (e.g. do re mi). 
I can talk about the tempo of music using the 
vocabulary of fast and slow. 
I can talk about the dynamics of the music, using 
the vocabulary of loud, quiet and silent. 
I can talk about the pitch of music, using the 
vocabulary of high and low. 

I can discuss the stylistic features of different 
genres, styles and traditions of music using 
musical vocabulary (Indian, classical, Chinese, 
Battle Songs, Ballads, Jazz). 
I can recognise that music from different parts 
of the world has different features. 
I can recognise and explain the changes within 
a piece of music using musical vocabulary. 
I can describe the timbre, dynamic, and 
textural details of a piece of music, both 
verbally, and through movement. 
I can begin to show an awareness of metre. 
I can recognise the use and development of 
motifs in music. 
I can identify gradual dynamic and tempo 
changes within a piece of music. 
I can identify common features between 
different genres, styles and traditions of music. 
I can recognise, name and explain the effect of 
the interrelated dimensions of music. 
I can identify scaled dynamics 
(crescendo/decrescendo) within a piece of 
music. 
I can use musical vocabulary to discuss the 
purpose of a piece of music. 

I can recognise and confidently discuss the 
stylistic features of different genres, styles and 
traditions of music using musical vocabulary. 
(South African, West African, Musical, 
Theatre, Blues,. Dance Remix.). 
I can represent the features of a piece of 
music using graphic, notation, and colours, 
justifying my choices with reference to musical 
vocabulary. 
I can discuss musical eras in context, identify 
how they have influenced each other, and 
discuss the impact of different composers on 
the development of musical styles. 
I can discuss the stylistic features of music 
and relate it to other aspects of the Arts (Pop 
art, Film music). 
I can represent changes in pitch, dynamics 
and texture using graphic notation, justifying 
my choices with reference to musical 
vocabulary. 
I can identify the way that features of a song 
can complement one another to create a 
coherent overall effect. 



Evaluating I can show 
preferences for 
certain music or 
sounds. 
 

I can state what they enjoyed about my peers’ 
performances. 
I can give positive feedback relating to the 
tempo of practices and performances using the 
vocabulary of fast and slow. 
I can give positive feedback related to the 
dynamics of practices and performances. 
I can use the vocabulary of loud, quiet and 
silent. 

I can use musical vocabulary (related to the 
inter-related dimensions of music) when 
discussing improvements to my own and 
others’ work. 

I can compare, discuss and evaluate music 
using detailed musical vocabulary. 
I can use musical vocabulary correctly when 
describing and evaluating the features of a 
piece of music. 
I can evaluate how the venue, occasion and 
purpose affect the way a piece of music 
sounds. 
I can confidently use detailed musical 
vocabulary (related to the inter-related 
dimensions of music) to discuss and evaluate 
my own and others work. 

cultural & 
Historical 

awareness of 
music. 

I can listen to music 
from a wide variety of 
cultures and historical 
periods. 

I can appreciate music from a wide variety of 
cultures and historical periods. 

I can understand that music from different 
times has different features. 
I can recognise and discuss the stylistic 
features of different genres, styles and 
traditions of music using musical vocabulary. 

I can confidently discuss the stylistic features 
of different genres, styles and traditions of 
music and explain how these have developed 
over time. 
I can discuss musical eras in context, identify 
how they have influenced each other, and 
discuss the impact of different composers on 
the development of musical styles. 

Singing 
Repertoire  

I can sing short, 
rhythmic rhymes and 
songs. 

I can sing simple songs, chants and rhymes 
from memory. 
I can practise singing songs with a wider pitch 
range (e.g. pentatonic melodies) which is 
gradually getting higher or lower. 
I can competently sing songs with a very small 
pitch range (two notes that are different but 
close together). 
I can practise singing songs with a wider pitch 
range (e.g. pentatonic melodies) which is 
gradually getting higher or lower. 
I can competently sing songs or short phrases 
with a small pitch range (up to five notes that are 
different but close together). 

    

Singing 
Technique  

I can use both 
speaking and singing 
voices. 
I can unconsciously 
begin to sing to the 
pulse of a song. 
I can explore vowel 
sounds through call 
and response 
activities. 

I can breathe at appropriate times when singing. 
I can explore changing my singing voice in 
different ways. 
I can sing a range of call and response chants, 
attempting to match the pitch and tempo they 
hear. 
I can adapt my singing voice to be loud or soft at 
the direction of aleader. 
I can singing a range of call and response 
songs, matching the pitch and tempo they hear 
with accuracy. 
I can sing part of a given song in my head (using 
my ‘thinking voice’). 

    

Instruments  I can explore different 
ways of making 
sound with everyday 
objects and 
instruments. 

I can develop an awareness of how sound is 
affected by the way an instrument is held. 
I can develop an awareness of how dynamics 
are affected by the force with which an 
instrument is played. 

    



I can explore different 
ways of holding a 
range of instruments. 
I can start to show a 
preference for a 
dominant hand when 
playing instruments. 
I can use instruments 
expressively to 
music. 
I can use instruments 
to begin to follow a 
beat, with guidance. 

I can use instruments imaginatively to create 
soundscapes which convey a sense of place. 
I can use bilateral and hand-eye co-ordination to 
play/hold instruments using both hands. 
I can start to show to produce different sounds 
on pitched instruments. 

 

Posture I can find a 
comfortable static 
position when playing 
instruments or 
singing. 

I can maintain a comfortable position when 
sitting or standing to sing and play instruments. 

 

    

Understanding 
Notation 

 I can read different types of notation by moving 
eyes from left to right as sound occurs. 
I know that notation is read from left to right. 

I understand that 'reading' music means using 
how the written note symbols look and my 
position to know what notes to play. 
I know that ‘performance directions are words 
added to music notation to tell the performers 
how to play. 

I know that simple pictures can be used to 
represent the structure (organisation) of 
music. 
I understand that in written staff notation, 
notes can go on or between lines, and that the 
lines show the pitch of the note. 
I know that 'graphic notation' means writing 
music down using your choice of pictures or 
symbols but 'staff notation' means music 
written more formally on the special lines 
called 'staves'. 
I know that chord progressions are 
represented in music by Roman numerals. 

Representing 
Pitch 

I can develop an 
awareness of high 
and low through 
pictorial 
representations of 
sound. 

I know that in all pictorial representations of 
music, representations further up the page are 
higher sounds and those further down are lower 
sounds. 
I recognise pitch patterns using dots. 
I can use a simplified version of a stave (only 
three lines) to notate known musical phrases (of 
two pitches). 

I can perform from basic staff notation, 
incorporating rhythm and pitch and able to 
identify these symbols using musical 
terminology. 
I can use letter name, graphic and rhythmic 
notation and musical vocabulary to label and 
record my compositions. 
 

I can use staff notation to record rhythms and 
melodies. 
I can record own composition using 
appropriate forms of notation and/or 
technology and incorporate the inter-related 
dimensions of music. 
I can perform with accuracy and fluency from 
graphic and staff notation and from my own 
notation. 
 

Representing 
Rhythm  

I can develop an 
awareness of how 
simple marks or 
objects can show 
single beats and 
single beat rests. 

I can use pictorial representations to stay in time 
with the pulse when singing or playing. 
I can confidently read simple rhythmic patterns 
comprising of one beat sounds (crotchets) and 
one beat rests (crotchet rests). 
I can begin to read simple rhythmic patterns 
which include two half beats (quavers). 
I know that pictorial representations of rhythm 
show sounds and rests. 

Stimulus & 
Purpose 

I can explore and 
imitate sounds from 
my environment and 
in response to events 
in stories. 

I can create sound responses to a variety of 
physical stimuli such as, nature, artwork and 
stories. 

I can compose a coherent piece of music in a 
given style with voices, bodies and 
instruments. 

 

I can compose a multi-layered piece of music 
from a given stimulus with voices, bodies. 
I can i can i can and Instruments. 



Improvising I can explore and 
imitate sounds. 

 

I can improvise simple question and answer 
phrases, using untuned percussion or voices. 

I can begin to improvise musically within a 
given style using my voice. 
I can begin to improvise musically within a 
given style using an instrument. 

I can improvise coherently and creatively 
within a given style, incorporating given 
features. 

Creating & 
Selecting 
Sounds. 

I can experiment with 
creating sound in 
different ways using 
instruments, body 
percussion and 
voices. 
I can select 
classroom objects to 
use as instruments. 
I can select sounds 
that make me feel a 
certain way or remind 
me of something. 

I can experiment with creating different sounds 
using a single instrument. 
I can experiment with creating loud, soft, high 
and low sounds. 
I can select objects and/or instruments to create 
sounds to represent a given idea or character. 
I can experiment with adapting rhythmic patterns 
by changing either the dynamics, tempo or 
instrument. 
I can select and create short sequences of 
sound with voices or instruments to represent a 
given idea or character. 

 

I can suggest and implement improvements to 
my own work, using musical vocabulary. 
I can develop melodies using rhythmic 
variation, transposition, inversion, and looping. 

 

I can select, discuss and refine musical 
choices both alone and with others, using 
musical vocabulary with confidence 
I can suggest improvements to own and 
others’ work. 
I can develop melodies using rhythmic 
variation, transposition and changes in 
dynamics, pitch and texture. 
I can constructively critique my own and 
others’ work, using musical vocabulary. 

Sequencing I can play sounds at 
the relevant point in a 
storytelling. 

I can play and combine sounds under the 
direction of a leader (the teacher). 
I can work collaboratively to combine different 
sounds by either turn-taking or by playing 
sounds at the same time. 

I can combine melodies and rhythms to 
compose a multi-layered composition in a 
given style (pentatonic). 
I can create a piece of music with at least four 
different layers and a clear structure. 

I can combine rhythmic patterns (ostinato) into 
a multi-layered composition using all the inter-
related dimensions of music to add musical 
interest. 
I can compose an original song, incorporating 
lyric writing, melody writing and the 
composition of accompanying features, within 
a given structure. 

Understanding & 
Evaluating 

Performance. 

I can begin to say 
what they liked about 
others’ performances. 

I can offer positive feedback on others’ 
performances. 

 

I can offer constructive feedback on others’ 
performances. 

 

I can use musical vocabulary to offer 
constructive and precise feedback on others’ 
performances. 

Awareness of 
Music 

 I can start to maintain a steady beat throughout 
short singing performances. 

I can sing longer songs in a variety of musical 
styles from memory, with accuracy, control, 
fluency and a developing sense of expression 
including control of subtle dynamic changes. 
I can play melody parts on tuned instruments 
with accuracy and control and developing 
instrumental technique. 
I can play syncopated rhythms with accuracy, 
control and fluency. 

I can sing songs in two or more parts, in a 
variety of musical styles from memory, with 
accuracy, fluency, control and expression. 
I can play a simple chord progression with 
accuracy and fluency. 
I can perform by following a conductor’s cues 
and directions. 

 

Awareness of 
self 

I can face the 
audience when 
performing. 

I can keep head raised when singing. 
I can keep instruments still until my part in the 
performance. 
I can stand or sitting appropriately when 
performing or waiting to perform. 
I can begin to acknowledge my own feelings 
around performance. 

I can sing and playing in time with peers with 
accuracy and awareness of my part in the 
group performance. 

 

I can work as a group to perform a piece of 
music, adjusting the interrelated dimension of 
music as required, keeping in time with others 
and communicating with the group. 
I can perform a solo or take a leadership role 
within a performance. 

Awareness of 
others 

I can perform actively 
as part of a group. 
I can demonstrate 
being a good 
audience member, by 
looking, listening and 
maintaining attention. 

I can perform actively as part of a group, 
keeping in time with the beat. 
I can show awareness of leader particularly 
when starting or ending a piece. 
I can follow a leader to start and end a piece 
appropriately. 

 

Vocabulary  voice, voice sounds, 
sound, instrument, 

pulse, singing voice, speaking voice, thinking 
voice, beat, fast, slow, warm up, dynamics, 

ballard, chorus, 
compose, dynamics, 

body percussion, 
combine, compose, 

accuracy, backing 
track, balance, 

classical, 
characterise, 



loud, quiet, high, low, 
squeaky, soft, deep, 
body sounds, body. 
percussion, tempo, 
fast, slow, rhythm, 
beat, instrumental 
sounds, dynamic, 
loudly, quietly, 
environmental 
sounds, pitch, middle, 
nature sounds, 
culture, call, 
response, drum, 
rhythm, beat,. 
instrument, actions, 
action songs, voice 
sounds, body 
percussion, sign 
language, Makaton, 
deaf, communication, 
communicating, , 
lyrics,. 
verse, beat, 
heartbeat, pulse, 
steady, repeat, 
constant, drum, 
piece, composer,. 
perform, 
performance, 
audience, classical 
music, musical story, 
lyrics, melody,. 
character, instrument,  
music, musical 
instrument, band, 
sound, shake, tap, 
bang, strum, jingle, 
tempo, dynamic, 
pitch, beat,. 
orchestra, sound, 
rhythm, beat, 
conductor, wind, 
strings, percussion, 
brass. 

instruments, soundscapes, symbols, volume, 
character, voice, sound pattern, high, low, 
pattern, performance, pitch, tempo, dynamics,. 
call and response, sound pattern, dynamics, 
encore, instrumental sound, sound effect, 
tempo, composer, dynamics, pitch pattern, 
representation, composition, inspiration, 
notation, rhythm structure, two half beats, one 
beat, dot, low, notation, phrase stave. 

emotions, ensemble, 
facial expressions, 
features, feelings, 
instrumentals, lyrics, 
melody, performance, 
phrases, poems, pop 
songs, rehearse, 
rhyme, solo, stanza, 
story mountains, 
summarise, tune, 
verse, vocabulary, 
volume, atmosphere, 
composition, 
influence, in-time, 
layers, letter notation, 
melodic pattern, 
opinion, pitch, 
repeated rhythm, 
represent sound 
effect, soundscape, 
story, tempo, timbre, 
tuned percussion, 
untuned percussion, 
accuracy, backing 
track,  beat, body 
percussion, call and 
response, co-
ordinated, crotchet, 
discipline, duration, 
dynamics, layer, key 
change, major key, 
minor key, quaver, 
stage, tension, 
crescendo, control. 
Fluency, folk, grid 
notation, harmony, 
musical terminology, 
octaves, pentatonic 
melody, pentatonic 
scale, jazz, motif, 
ragtime, scat, 
singing, straight 
quaver, string quaver, 
syncopated rhythm, 
syncopation, drone, 
harmonium, melodic 
line,. 

contrasting rhythms, 
dynamics, inspiration, 
layers, loop, 
organisation, repeated 
melodies, melody line, 
pitch, record, rhythm, 
sections, structure, 
tempo, texture, tune, 
tuned percussion, 
bass line, beat, 
chorus, dynamics< flat 
notes, in time, I tune, 
notation, originate, 
pitch, rhythm,  
rhythmic patterns, 
rock and roll, sections, 
sequence, sharp 
notes, style, tempo, 
untuned percussion, 
verse, vocals, walking 
bass line, a Capella, 
breath control, cue, 
diction, directing, 
expression, harmony 
line, layer, melody, 
mood, ostinato, in the 
round, parts, staff 
notation, texture, 
effect, forte, 
interrelated 
dimensions of music, 
represent, silent, 
sliding pitch, staccato, 
syllable, timbre, 
crescendo, 
metronome, pulse, 
rhythmic break, 
syncopated rhythms, 
unison, crotchet, 
dotted minim, key 
signature, minimum, 
quavers, riff, 
semibreve, 
transpose,. 

composition, control, 
crotchet, dotted minim, 
ensemble, expression, 
features, fluency, 
lyrics, minim, minor 
key, notation, parts, 
pitch, pitch notation, 
quaver, repeating 
rhythm, semibreve, 
sheet music, staff 
notation, strive, 
structure, tempo, tune, 
tuned percussion, 
unison, vocal warm 
ups, ascending scale, 
backing track, bar, 
bent notes, blues, blue 
scale, chord, convey, 
descending scale, 
expression, features, 
float, improvisation, 
lyrics, pitch, quavers, 
scale, sharp, solo, staff 
notation,  a capella, 
break, call and 
response, chords, 
chord progression, 
dictation, duo, 
dynamics, eight-beat 
break, ensemble, 
improvisation, major 
chord, metronome, 
polyrhythms, 
pronunciation, 
ostinato, soloist, 
syncopation, 
unaccompanied, 
graphic score, 
synaesthesia, visual 
representation, 
fragment, riff, 
structure, musical, 
transitions,. 

composition, 
conductor, depict, 
dynamics, 
ensemble, graphic 
score, 
improvisation, 
notation, orchestra, 
pitch, texture, 
accuracy, backing 
track, compare, 
contrast, 
complement, 
control, counter-
melody, diaphragm, 
dynamics, era, 
octave, score, 
accelerando, 
chromatic, clashing, 
conversation, 
crescendo, evoke, 
imagery, major, 
minor, modulate, 
musical, orchestral, 
polished, sequence, 
soundtrack, tension, 
tremolo, unison, 
urgency, ¾ time. 4/4 
time, accidentals, 
legato, pizzicato, 
pulse, rhythmic 
elements, semi-
quaver, staccato, 
translate, vocal line, 
canon, polyphonic, 
ostinato, opera, 
subject, texture, 
allegro, 
arrangement, 
crescendo, 
diminuendo, largo, 
forte, poetic 
structure, 
ritardando, upbeat, 
stave notation,. 

 
 


